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I ntroduction

The research question | am pursuing is “How muaitlme used and implemented
into modern Youth Work practices for New Zealanehigers.” | will define Youth
Work, its purpose and how one might deliver a Yotbrk service. My report will
provide some examples and ideas for using musacfasn of Youth Work and
identify skills one should acquire in order to segsfully carry out a Youth Work
service. To define the age group | have used imesgarch, the word ‘youth’ or

‘young people’ will refer to teenagers aged 13-18.

| have chosen this particular topic to researctabse | have a strong interest in
working with young people as well as teaching musselected the field of Youth
Work because it's a field that is increasingly gmogvin New Zealand and is
becoming more recognised as a profession. Youtrk\&am help provide alternative
approaches that are considered outside of mainstseaiety when working with at-
risk youth. | believe Youth Work practice is a vable and universal skill which can
be applied to many different contexts as well #&dint age groups. Youth Work
something | plan to continue being involved in tfeauses on music elements for
creative development of adolescents in New Zeal@his. research report is relevant
to anyone who works with young people as part eirtjob or voluntary role as it will

indicate the importance of Youth Work to a youngspe'’s life.

My primary research required active engaged in NaMbrk based activities which
included planning, running and evaluating a progrentargeted at youth. My report
will contain examples of music based programmesaatidities | have developed and

established. In order to deliver good Youth Woragpices in my primary research,



my secondary research required a study and unddmstpof Youth Work practices
from various contexts. My literature review helpsuhderstand common Youth Work
practices, what Youth Work is in general and presidome skills for working with
youth. There are several quality sources | haveecatnoss in my secondary research
found in books such a&he Invisible Tablédy Lloyd Martin which refers many Youth
Work skills and practices in the context of New [Aed, andResponse Ability
Pathwaysy Larry Brendtro and Lesley Du Toit which discus¥®uth Work

practices based on the Circle of Courage models@ h&o books are very helpful
when applying Youth Work theory into practice analill use them to discuss their

importance in my selected field.

My argument | have chosen to focus on is that thedity of relationships built
between a Youth Worker and young person are méeetafe and important than the
guantity of young people involved in a Youth Worogramme. My report will show
how investments made in quality based relationsaipsnore productive and reliable
than quantity based relationships. | will also segjghat Youth Workers should focus
on achieving quality based relationships and thantjty based relationships are a

means for attracting young people to other Youthrk\éervices and programmes.

What isYouth Work?
Youth Worker is the job title given to a person wharks with young people ranging
from 5-24. Their job involves a variety of serviaggpending on their placement in a

community or targeted youth. People often mistakathl Work for Social Work;



although both social workers and Youth Workers hawelar roles provided in their

service, a Youth Worker’s job should not be confusgth that of social worker.

Martin (2003, p. 15) explains that Youth Work ig nest a single skill set but a
variety of skills to suit an activity which allow&uth Work to be used in a wider
context. Mark K. Smith agrees that it is easiethiok of Youth Work in many forms
rather than common characteristics of other orgdiiss that also work with youth.
Examples of this include Youth Workers with an eatianal role to teach youth or an
outdoor experience environment to build confidef@mith, 2002, para. 1). In my
context of research | am able to use music as #ie farm of delivery of Youth

Work by either teaching an individual how to playtgr, or teach a group of young

musicians how to play in a band.

Martin (2003, p.15) suggests that relationship# bbeitween the youth and Youth
Worker is what defines Youth Work. “It is the plaakrelationships that defines
Youth Work. Other professionals will build a retatship in order to effectively
deliver a service. A Youth Worker will offer a sex® in order to build a relationship”
(Martin, 2003, p. 15). A Youth Work service is panly activity based to allow
young people the opportunity to learn about thewesetind society. This is all done
under the safety of Youth Workers and youth orgatioss by using enjoyable
learning activities to engage with youth. Accordinghe National Youth Agency
(2013) formal and informal practices of Youth Warle used to assist a young
person’s social and personal development. “Theiogiship between Youth Worker
and young person is central to this process” (Mali&outh Agency [NYA] 2013,

para. 1). Running a weekly band rehearsal for yqueuple as a service will allow



relationships to build as the group journeys togetAccording to these reading the
same result can be expected if one were to pramgteument lessons as another form

of Youth Work service.

A common issue is that there is no actual definifar Youth Work. One might think
that each country has its own definition, whiclrige, but all need to better define a
global understanding of Youth Work. Barwick (200&8) believes New Zealand’s
challenge is to support Youth Work services anuhitng instead of restricting the

diversity.

The Purpose of Youth Work and Youth Workers

It's a common mistake for parents to believe thateoa child enters adolescence,
they are no longer considered a child and the guelaf parents are no longer
required (Wheal, 1998, p. 46). A Youth Worker viaéllp bridge the gap between
parent and youth to allow guidance to continue.odging to Buchroth and Parkin
(2010, p. 28) a Youth Worker’s purpose is to assigbung person achieve a good
quality of life. It's true that social workers andunsellors play a similar role to that
of a Youth Worker in order to achieve the sameltésuthe individual, however
Martin (2003, p.129) argues that a Youth Workedsgose is to build relationships
and that the service provided within the contexth®/Youth Worker are ways of
building relationships (Martin, 2003, p. 129). Atker will often build a relationship
with a young person over the course of time tovalloe teacher to do their job. “For

Youth Workers, the relationshig their job” (Martin, 2003, p. 116).



Youth Work often involves a variety of programmesl @ctivities to promote a sense
of belonging. This ‘belonging’ is important to away person’s development as it
helps youth to respect and contribute to sociétyellonging is not felt by the young
person, they will often seek out other groups saghangs to find this sense of
belonging (Hensley, Israel, Jordan & Place, 20@rap6). New Zealand studies
indicate that young people need a sense of belgragid culture as part of self-
identification. This serves a purpose for younggbedo acquire knowledge and
skills, enabling them to take up opportunities (Igiry of Youth Development
[MYD], 2002, para. 1-5). A young person that papites in recreational activities
encourages personal growth. Youth Work provideaweamue for these activities to
allow young people to master new skills, socialrsstyork and develop closer

relationships with their peers (MYD, n.d., par&)1-

The Circle of Courage

Suggested methods to help a young person achigeedaquality of life is to either
change society or allow young people to be invoiwedpportunities provided by
society (Buchroth & Parkin, 2010, p. 28). Howethere is tension in Youth Work
between meeting the needs of young people and mga&e needs of society
(Barwick, 2006, p.23). The Circle of Courage isélgsophical model that can be
used in Youth Work. By focusing on resiliency pipals, Youth Workers can help
achieve a balance of individual needs and socieggs for a young person. There
was a time when the wordsk andresiliencywere brought into everyday use. If
growth needs are met, young people can turn riskyaiour into resiliency. Alder
preferred to use the wordsurageanddiscouragemenhstead. He believed that

courage is used to surmount to difficulties faaetife and that courage only comes



from experiencing a state of hardship or misfortof@uth need people in their lives
to help them gain courage to overcome these diffésu Young people experience
discouragement when they become overwhelmed withl@ms and lack support

(Brendtro & Toit, 2005, pg. 13).

Generosity

Inde pendence Belonging

The Circle of Courage begins with belonging whighiéveloped through
opportunities of human attachment, allowing a yopegson to understand they are
important to someone. Mastery gives young peoeiiportunity to solve problems
and meet goals for personal achievement, allowiegitto know they can solve
problems. Independence allows responsibility tavgand understanding of control
over one’s life. Generosity is demonstrated throogportunities to show acts of
kindness and humility so that young people undedstaey are considerate to others.
When Belonging, Mastery and Independence are mebéeting the needs of a

young person, Generosity is used to teach youngleémw to give back to society.



Skillsand Common Practice of a Youth Worker

Ann Wheal (1998, p. 32) strongly suggests that aayworking with youth will need
to have exceptional listening and communicatiofissknd being able to empathise
with a young person. Body language, attitude, celaind self-care are all factor on
how a young person responds to a youth worker (Whe8a8, pp. 32-44). When
emphasising the voluntary participation and retegiops involved in youth work,
Jeffs (as cited in Smith, 2002, The Encyclopaedliaformal Education [INFED])
says “Young people have, traditionally, been abl&gdely enter into a relationship
with workers and to end those relationships whewy thant” (para. 22). A Youth
Worker will attempt to maintain this relationshigthvthe youth by continuously
developing programmes to attract young peopledo ylouth agency or extend their
services to the location that the young peoplera(@mith, 2002, para. 22). Youth
Workers need to be aware that their actions andthewrespond to a young person
will affect the result greatly. The boundaries akkationship between a young person
and Youth Worker are often tested. Reactions oeitsich professional role are what

young people use to decide if someone can be tr@startin, 2003 pp. 121-122).

Reflective Practice is an effective learning tood &kill for Youth Workers which is
what | used as part of my research. One type tdatefe practice model uses
Reflection-in-Action/Knowing-in-Action created byBon (as cited in Buchroth &
Parkin, 2010, p. 115). More commonly known as timglon your feet, Schon’s
model requires subjects to carry out their job witha great deal of conscious
thought which is usually based on intuition, estdit@d skills and techniques. After
the event, a Reflection-On Action/Knowledge-On-Aattakes place allowing

subjects to reflect on their quick decision makamgl how the job went overall. This



allows subjects to have an informed method forrievents similar to that of which

have just occurred (Buchroth & Parkin, 2010, p.)115

Another type of reflective practice model is onekmtb (as cited in Buchroth and
Parkin, 2010, p. 115). Kolb’s model uses a fougstaodel for the process of
learning: Experience, Reflection, Generalisatiod &asting. After a direct
experience, Kolb encourages subjects to refleevemts that have occurred.
Examples of this reflection can include “What jhappened and why?” Subjects are
to generalise from their first reflection by undargling what they have learnt and
how their new knowledge can be applied. The lagjests to test the newly acquired
knowledge and approach. In return this will provsaddjects with a new experience
allowing the reflective process to repeat (Buchiotd Parkin, 2010, p. 116). My
preferred method of reflective practice in my reskas Schon’s model by using

journal entries found in Appendix A.

Amplify Project

The Amplify Project is a series of music based prognes for teenagers that | have
developed and established through an agency catlath Alive Trust which has

been running since March to October 2013. Thesgranomes acted as experiments
to observe the effects of Youth Work practices tanskee if music based activities are
a viable method of delivering a Youth Work servi€he programmes include
Instrument Lessons, Youth Band and Rock Band. paafiramme has a different

variable in terms of number of students attendiagé programmes.



Instrument Lessons is an after-school programmertims weekly on Fridays for half
an hour with students aged 13-17 in a one-on-amghteg environment. The purpose
of this programme is to teach young people howldg guitar and offer affordable
music lessons. Over the course of this experimbavé had five students attending

lessons with me.

Youth Band is an after-school programme that rueskly on Fridays for two hours
with students aged 13-17 in a band rehearsal emvient. Students have the
opportunity to perform at the end of each termnapi@anised youth event. The
purpose of this programme is to teach young peophieto play in a band, how to
have effective band rehearsals and how to perforstage. It also grants young
people the opportunity to participate in a banddarning and social interaction with

their peers. In this experiment | have directeciadoof six members.

Rock Band is an in-school programme that runs weaklMonday lunchtimes for

one hour with students aged 13-17 in a band retleamsironment at Marian College.
The purpose of this programme is assisting thedahlith lunchtime activities that
allows young people to freely engage in rehearegiardless of music experience.
The programme is open invite where any studentfnegyy attend, participate or
observe. Students are taught how to rehearse sogether and perform them. The
experiment had approximately 10-15 students attaath week over the course of this

experiment.

My hypothesis is that the smaller the group, theeafective it is for developing

quality relationships with young people than thiaa éarger group. I also



hypothesised that young people will attend thesgnammes due to the nature of its
content being music based activities. | expecirtd young people having a sense of

belonging to their group and an increase in sedera and self-confidence.

| used surveys to collect data from young peopknding these programmes to see
how they responded to the activities. To discolierdffectiveness of music as a tool
for youth work, | used a numerical scale withinv&ays to measure four things:

1.) A young person’s enjoyment of the activities

2.) A young person’s sense of belonging

3.) A young person’s self confidence

4.) A young person’s skill and knowledge of music

I nstrument L essons

Young people attending this programme were mo#tiriners. Parents said their
children had applied for lesson in school but wareon a waiting list because junior
and NCEA music students had priority which makesfftcult for non-music subject
takers to receive an instrument lesson. Accordinfpeé 2006 census, the New
Brighton area had a lower than average income winieant parents could not afford

private lessons for their child outside of school.

When carrying out lessons, young people were guitst but after several weeks of
lessons, young people were more open to discusE malsted topics. When
demonstrating an exercise for the student to lehay, began asking questions to
clarify technique such as tempo, rhythm, how talteopick, finger positioning and

strumming. After ten weeks of weekly lessons, yopegple were now openly



discussing more than just music related topics sisaévents currently happening in
their life both positive and negative. Topics irdgd friends, family, pop culture,
school and music. An example of a discussion wasdaround a student’s desire to
play music but because they did not attend year and 10 music in high school they
were unable to attend year 11, 12 or 13. This mimaniafter high school they
wouldn’t be able to attend tertiary study in mudibe student said they had not
expressed any interest in music until they turngegears old. This would assume that
from the first years of high school, not all yoypepple know what they want to be
studying. It is only after several years into hggimool do they express interest in a
particular subject but are unable to attend dyweoequisites in the school

curriculum.

After two terms of instrument lesson, young peapéee improving significantly on
their instrument but also expressed more feelirsgtaiscussions and topics
regarding negative events in their life or somefaf stress they are experiencing.
One particular youth was finding it difficult to jge with school and friends. The
young person told me they were seeing counsellatgaychiatric treatment but not
on their own will. The young person said they wolédtelling counsellors and
doctors the same story each week and found it angowhen | asked this young
person how they felt about telling me all this pea information, the young person
said they didn’t mind because | was listening adalh’'t ask questions that they
didn’t want to talk about and that they felt in tahover the topics that they could

talk about during lessons.



| discovered in this programme that one-on-oneumsént lessons can teach young
people how to play and instrument and also actfasyaof mentoring and allow
tutors to be positive role models. Young peopl®geq these lessons and have
improved in skill and theory on their instrumenttek continuous lessons with a
young person, a rapport was built. Young people/lsitested boundaries to see how
| would respond and once trust was establisheg,libgan to express themselves
more. There were times where an instrument lesgitdhave any teaching or music
element involved. Instead the young person wasyhaptalk about what they have
been doing during the week. This shows that sonestipoung people just want to
express their thoughts and feelings without beargdd to do so. When a young
person asked for advise, it was more effectivestothem, “What do you think?” and
allow them to solve the answer for themselves grdtian to give them an answer

based on what | think.

Y outh Band

The band was made up of young people at diffee@i$ of musicianship from
beginners to experienced. They rehearsed a nunibengs of different genres and
were given the opportunity to perform these songseaend of each term. During the
early stages of rehearsals, the band members Weignsg didn’t know each other. |
directed the band to allow rehearsals to take pMegy few of them spoke during
discussions and would formally raise their handsnswer a question. The band
usually faced their own music stands and rareli ltoeach other. After several

weeks of rehearsals they slowly began to show mxpeession in their playing.



| organised a performance for the band at the Rap@uth Development Centre
after term one. As the performance date grew cléseticed the band dynamics
starting to change. Experience band members walfdthe novice band members in
rehearsals by giving them suggestions and perfazcenips. The band started
working together but they were still shy on thestruments. A debrief session was
held a week later after the performance to allosvithnd to reflect on their playing.
During this debrief the band were able to idengiéyeral things to improve on to
make their next performance better and their red@®more productive. On stage
communication, moving around on stage, and mofepsattice are some of the

things the band were able to come up with and d&cu

In the third and fourth term | no longer neededitect the band entirely. Instead |
assigned a weekly band leader which would rotata eeeek. The band leader would
have the responsibility to direct the band and nedie final decisions. | noticed that
this technique allowed an opportunity for the yopegple to speak out more on a
leadership platform especially for youth that weuoget in nature. | started noticing
the band communication was improving and they \aéte to look at each other
while playing. Discussions in rehearsals begatoww haturally and rehearsal became
somewhat of a social gathering. Monthly pizza reghiere put into place, an idea
brought together by the band. Pizza nights werd tsestablish goals for productive

rehearsals which shortly followed after eating pizz

A survey was carried out with questions for thedomrate on a scale of zero to five,
zero being the least/none at all and five beingiibst/a lot. These are the results as

an average form all given scores:



How much you enjoy Amplify Youth 4.8

band?

How much sense of belonging you feel| 4.6

being part of Youth Band

How much has being part of Youth Band3.8

increase your self-confidence

How much has being part of Youth Ban4

increased your skills in music

How much has being part of Youth Band.4

increased your knowledge in music

See Appendix B.

The data shows that the young people respondetiyedgio the Youth Band
programme. Enjoyment and belonging scored sigmifiganigh which according to
MYD, Hensley, Israel, Jordan and Place is importarat young person’s
development. Survey answers include young pedkdel Ipizza, gaining experience,
trying new instruments and playing in a band witteo people and that they wanted
more practice/rehearsals and more pizza. The gudlielationships built in this
programme was very good. This particular progranmsmeeal for small group
activities where building trust and team work amgc@l to the development of quality

relationships, involvement and belonging.



Rock Band

The young people involved in the lunchtime Rock @ahMarian College had
different levels of musicianship from beginnerg gtear nine level, to intermediate
and advanced at a year 13 level. It offered fremoehto the students as to whether or
not they wanted to participate on a weekly basidrop in casually which made the
programme less intimidating. At the end of eacimtdre students would perform

rehearsed songs at a lunchtime concert open stualénts and teachers to attend.

Students that were musically experienced woulddttegularly and played on their
main instrument with the few occasions of switchio@ new one. The students that
preferred to watch the band rehearse were notresstent in attendance but were
still attending. | would frequently ask non-paniating students if they would like to
have a turn on an instrument but some would stily prefer to watch their peers

rehearse and make comments and offer suggestions.

Behaviour in these rehearsals was harder to cotii®to the higher numbers but it
provided a good dynamic to work with. Studentsmftiashed with difference of
opinions about songs but were able to solve thesBics using a voting system. If
any of these disagreements went out of hand or arefir too long, | had to make a

final decision.

As | continued to observe student behaviour ohditeg rehearsals but not
participating, it is apparent to me that it didmatter whether or not these students
enjoyed playing music or even shared an intergst@thy music, but it was more that

they felt accepted and had a place to belong tmgllunch time at school. Their



sporadic attendance would suggest that they wenetsmes searching elsewhere on
school grounds for other activities where they ddekl a sense of belonging. | also
observed that because the Rock Band was free caottéhere were no sign up
sheets, students were able to leave, knowing lilegtdre always allowed to return on

their own free will.

A survey was carried out including questions f@& yloung people to rate on a scale
of zero to five, zero being the least/none atiadl Aive being the most/ a lot. These are

the results as an average from all given scores:

How much you enjoy Rock Band? 3.8

How much sense of belonging you feel| 3.8

being part of Rock Band

How much has being part of Rock Band 3.7

increase your self-confidence

How much has being part of Rock Band 3.7

increased your skills in music

How much has being part of Rock Band 3.5

increased your knowledge in music

See Appendix C.

The data shows that the young people respondegasitive way to the Rock Band
programme with an above average score. Enjoymehbalonging scored 3.8 which
would suggest that students felt accepted in tliaof peers regardless of their

participation in playing music or by watching frahe side. The quality of



relationships were harder to form in this particydeogramme for several reasons,
one of which included the programme based in agidlschool with a male Youth
Worker running the programme. | predict the quadityelationships would be better
with a female youth worker. | also think that itsMaarder to form quality
relationships due to the larger numbers of youraplgeattending. Dividing efforts
and time to establish relationships with all studesgually was difficult and more
youth workers are needed to help assist the pragear®ther survey answers given
by the students included that they liked being &blglay with friends and have that
opportunity while others disliked the differentlskevels of some students and found
it hard to work with which suggests that this psogme may need several bands to

compensate for more experienced musicians.

Quality vs. Quantity

| have created a visual representation of quabtgwys quantity of Youth Worker to

young person relationships based on observatichsawey results.

Large scale events, Festivals, Concerts

Camps, Retreats, Holiday Programmes

Small groups, ABL, Youth
Group, Youth Band

Number

Mentoring,
of Young Instrument Lessons
People

Quality of Relationships



Activities with larger groups are harder to estsiblguality relationships because
Youth Workers will need to divide time equally feach young person or run
programmes with more Youth Workers. Large evergsugually one offs and don’t
happen frequently which makes it harder for Youtbrkérs to follow up on the
relationships established, but it also createssilgimidating event for young people

to attend.

Smaller group activities such as Youth Band antriingent Lessons provide more
time for Youth Workers to establish relationshigsene the number of young people
attending is limited. Youth Workers have a highesiece of building quality
relationships to implement the Circle of Couragedei®o that young people can re-
enact the same Circle of Courage model to theirsp@etside of the group. The result
is that of a ripple effect where Youth Workers t&na positive role model to only a
few young people and empower them to express the pasitive role modelling to

their peers.

Conclusion

My report shows that it's possible to deliver a YoWork service based around
music for New Zealand teenagers and that diffgpesgrammes will work depending
on the context. My report also shows that prograsoam be made to suit small and
large groups with different outcomes in the quatityelationships and the sense of
belonging. There is proof that young people wilkatl a programme regardless of
participation in the activities in order to feeldr@ging to the group. Young people
have thoroughly enjoyed the programmes and aracégtt to the idea of playing in a

band with friends. My report shows that music ish#& only element in the



programmes that young people enjoyed the mossumgdests that the social
interaction between young people and their peerguat as effective and enjoyable to

the young person.

As discovered in literature, the definition of YbuWork is very broad mainly due to
the diversity that one can apply Youth Work praesicThe existence of Youth Work
helps to serve parents, teachers, social workers@mnsellors by providing a service
outside of what may be considered the mainstreaso@éty. Youth Work aims to
increase a young person’s sense of belonging thrtheyservices, allowing

opportunities and contributions to society to grow.

My experiments show that large groups are effedovdirst initial contact between
Youth Worker and youth and should use that oppdstua invite young people to
smaller groups to build relationships. | have fotimat smaller group based activities
allow the Circle of Courage model to be implemendualing people displayed
improved behaviour, more social interaction anddaase in confidence with quality
relationships. The quantity based relationshipsvelaoyoung people were able to
freely engage in activities while still maintainiagbelonging and acceptance status to

the group.

| believe one-on-one instrument lessons is a véualethod of mentoring and
providing young people with skills which could bery appealing to schools with at
risk youth or alternative education system. | badighe results collected are still in
the early stages and are continuously developinghwduggests that the programmes

must be long term to allow relationships to growhil& helping the young person to



improve their quality of life is considered impantathis cannot be done unless a
positive relationship is built between the youtll douth Worker which is where |
believe my research stands and that further ssidgquired for another year or two to
observe how these relationships develop and if ggeople can complete all four
stages of the Circle of Courage. If further studyrevto continue, | would then focus
more on the relationship aspects to measure tketeféness of Youth Work just as
Martin said “The effectiveness of a Youth Work seewvill be measured by the

quality of relationships that are established tgtoit” (Martin, 2003, p. 15).
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